Considering and Contrasting International Education,

tooLBox 1.1

Civic Education, and a Critical Global Citizenship

part of learning process;
emphasis is on cognitive
understanding and
communication skills

citizens is emphasized
and considered in light

| of civic responsibilities,

duties, and national
health

International Education - | Civic Engagement -~ -~ | Critical Global Citizenship = @« = %75 &
Purpose individuals able to Educate citizens to fulfill Promotion of the notions of equity,
function in a foreign civic obligations and environmental justice, and fundamental
nation in a variety of build a more just national | human equality; critically understood in
metrics (e.g., business society the context of efforts to collaboratively
skills, social interaction) build a more just world
Knowledge Utilized to learn customs, | Focuson institutional Emphasis on praxis, critique, and
norms, and language and | arrangements, citizen collaborative learning experiences to
adapt to habits of host rights and responsibilities, | generate knowledge of sources and
culture democracy, rules, laws, solutions to social and environmental
and possibly pressing challenges and focus on identifying
social issues and critiquing assumptions aimed at
transformational learning
Questioning Typically confined to Frequently not included; Central to experience and analysis of how
consideration of home if included, often confined educational, social, institutional, cultural,
and host cultures’ differing | to justice-seeking within political, and economic structures door
assumptions and how recognized state borders | do not promote equity and the ethic of
to navigate and adapt to fundamental human equality
those differences
Culture shock, To be processed to permit | Often not included Vital learning moment; opportunity
reverse culture adaptation abroad and at to examine distorted and harmful
shock, dissonance | home assumptions and work (an ongoing
struggle) against unjust global realities
Emotior Not typically included as | Connection with other Embraced in connection with other

individuals and emphasized and
considered in light of concepts related to
care, empathy, equity, human equality,
reflection, and learning

institutions and
policies

Accepted for facility .
of travel, logistics, and
exchange

Government institltions
central as mechanisms to
allow “our” public voice
and governance

Questioned and considered in respect
to their relevance to equity and human
dignity

Spirituality and
morality

Often not explored

Often not explored

Encouraged as part of dialogue on the
integral nature of thinking, being, feeling,
and doing

Core learning goal

Depth of knowledge in
history, religion, culture,
economic and political
systems, social and
international relations;
skill and competency in
language, observation,
and cultural norms and
practices

Responsible citizens with
the knowledge, skills,
and efficacy necessary

to engage in debate on
issues and participate in
local, state, and national
politics

Transformational learning that is critically
reflective and dialogic and connects
people who work toward a world that
more clearly recognizes equity and
fundamental human equality




TOOLBOX 3.2
Sample Intercuitural Learning Prompts Before, During, and
After Intercultural Experiences Using the DEAL Model

Before -« <. During .- .. o | After oo g
Describe | Complete the Describe an Have conversations
identity pie activity | event that made with six friends or
to represent what you think about family members about
“makes you, you” culture in a new your experience,
in-terms of your way today, or and describe the
biography and carefully describe perceptions they have
cultural background. | an intercultural about the place you
(Activity is available | interaction you had | visited.
in chapter 4.) today. _
Examine | How did sharing What do your How has your academic
identity pies and observationsin and experiential
having a discussion | public spaces interrogation of culture
about identity relate | demonstrate affected your ability
to the assigned about varying to see the biases and
readings on culture? | communication assumptions of your
patterns home culture?
and cultural
assumptions?
Articulate | What have you How does our How can you
Learning | learned about experience here apply the insights
yourself as a cultural | in the community | you've developed
being through our affect your about cuiture

preparation for
travel and service?

understanding of
yourself and others
as cultural beings?

and intercultural
communication to
improve your capacities
for listening and

| communicating?
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ToOoLBOX 3.5
Focusing on Intercultural Understanding and

Comprehension of One’s Own Positionality

Before ... During = = -7 .| After .

Describe | Asa group, develop | Revisit, critique, Develop an
a“stereotype and consider the “elevator speech”
list” of ideas you stereotype listin light | response for friends
believe you or of experiences. and family who may
others hold about label community
the community or partners with
country where you stereotypes.
wilt be working and
cooperating.

Examine | Which stereotypes Which of your ideas What have you
are negative? have been challenged | learned about your
Positive? and how? Which have | culture through this

been confirmed and | activity?
how?

Articulate | How do you How has confronting | How can you learn

learning | benefit from these your stereotypes from the reactions
stereotypes? How do | through experiential | to your speech to
these ideas connect | learning helped you further develop
to dominant group to become more your capacities
privilege? culturally competent? | to support more

intercultural
understanding?




TOOLBOX 4.1
Identity Pie

The primary purpose of this activity is to assist participants in becoming
more aware of their identity and worldview, the different aspects of the
culture they identify with, and, importantly, how culture and other social,
political, and spiritual elements of their worldview affect their beliefs,
values, behaviors, and sense of self. In a comfortable and safe way, the
activity should help students better understand their identity, as well as
dominant (and marginalized) norms and beliefs of their home culture. In
addition, the activity may lead to exploration of dominant (and marginal-
ized) norms and beliefs of the culture they will be engaged with through
their CBGL course or program., It can also be repeated in conjunction with
community partners onsite. -

The exercise should begin a journey into uncovering visible and invis-
ible aspects of culture. It can proceed to examining more complex and
contested cultural, political, religious, and social dimensions of identity
and may move to the marginalization and harm some people experience
as members of a marginalized or oppressed identity in a context. It should
highlight how culture defines who we are, how we understand ourselves
and others, and the misperceptions we might have about our own or oth-
ers’ cultural identity and assumption:s (i.e., stereotypes). Because this exer-
cise focuses on the social construction of identity along with the socially
structured dimension of power relations, it is a learning process that merges
both the constructivist and the critical paradigms.

Instructions for students:

+ Write down 5 to 10 aspects of your individual culture and identity.

+ Provide examples of visible and invisible aspects of culture and identity |
for inspiration.

+ Represent how the attributes you'\ge listed constitute your “identity pie”

* Largerslices of the pie represent more dominant as pects of your identity.

* A caveat: It is not necessary that you use the pie as a metaphor for
drawing, but you do need to draw the things that you feel compose your
cultural identity. The pie can assist with describing elements of your
identity that have greater or lesser significance by varying slice size.

» Be prepared to share your drawing with a partner and/or the group.

(Continues)



TooLsox 4.1 (Continued)

Instructions for facilitators, all connected to exploration of self as a
cultural being:

*  Once the students have had some time to think about their identity pies
and write down elements that make their identity, ask for a volunteer to
share an item that he or she wrote down. (To facilitate discussion in reti-
cent groups, you may wish to give the students time to share their pies
with a partner before the group discussion or model how you define
yourself culturally. There is always the option not to share or to share |
only certain items that participants are comfortable sharing.)

+ For each item, ask for clarification about the meaning of the item to the

individual and the role it plays in the individual’s life (e.g., what does it
mean to be a Christian, a southemer, 2 woman, an African American, a
brother, a feminist, a global citizen, a liberal, etc.?).
Interrogate the ways in which dominant identities are frequently less
visible. For example, students who carry privileged identities are often less
likely to list those identities (White, male, U.S. citizen, traditional college
age) in contrast with students whose nonprivileged identity markers may
have more obviously shaped their experiences of dominant culture.

» Alternatively, identify and consider dominant cultural values,

assumptions, and norms—visible and invisible—as they relate to the
ways in which participants describe their cultures and identities (e.g.
if an individual identifies herself as a southerner, ask what it means to
be a northerner or how it feels to identify as a Muslim or an African
American in the United States or other countries). This discussion might
lead to consideration of power relations among individuals and groups,
levels of access, or certain rights or privileges given to specific groups.
The facilitator will need to be particularly sensitive to individual and
group comfort levels and remind participants to speak from their own
experiences and perceptions rather than make broader claims about
what culture is or how others experience it.
In the United States, introduce some strong cultural forces that are
frequently harder to see but nonetheless shape U.S. identities. For
example, how does continuous experience in a capitalist economy
influence your worldview? Has anyone lived outside of a U.S.-style
political-economic structure for any length of time? How did it affect
your assumptions, whether in relation to time, health care, or something
else?

- Conclude the activity by brainstorming how one might respond when
confronted with values, norms, meanings, and assumptions that differ
from one’s own or how those aspects of one’s identity influence relations
of power, access to resources, and agency.

+ Consider approaches to community-building that support and appre-
ciate diverse identities.

+ Return to the multiple meanings, experiences, and complex relation-
ships that are associated with culture and identity later in the program
experience (e.g., after experiencing a particularly powerful or confusing
cross-cultural encounter).







TooLBox 4.2

Power Analysis: Glcbal Service and Development Discourses

iy

Prompts '

| Global Volunteering, Service, a

nd Development Discourses .- .1~

e su 3

What is power?

The capacity to act or to have agency.

The chance to be born into a socially constructed reality where one’s
presumed helpfulness is always latent.

The opportunity to be rewarded for unreflectively acting in ways
consistent with a dominant discourse based on past inequities, active
discrimination, and stereotypes.

The capacity to (re)create categories of needy and helpful.

Who has it?

Organizational staff members, faculty and staff, prospective and current
volunteers who are privileged (in comparison to vulnerable populations)
in terms of one or a combination of the following: soctoeconomic class,
race, nationality, educational opportunities. '

How does it
operate?

How does it
flow?

Power operates through dominant discourse. The power of framing is
reiterated through mass media when wealthy development novices
and celebrities embark on medical missions and orphanage trips. Itis
also reasserted when funds spent on volunteering programs funnel
back to the media and publicity is leveraged to sell future programs. It
is solidified through countiess well-intentioned but misquided social
advocacy and philanthropic campaigns that construct distant others
as helpless and needy. It persists because of schooling systems and
sociocultural assumptions that do not work to systematically advance
understanding of global health and global development,

What part of it is
visible?

International volunteers have the resources to fly to a host community.
They cross borders, navigate, and act, supported by various forms of
capital—social, economic, political, and linguistic. Through social media
and technology access, and particularly in relation to personal networks,
they possess power to frame the story of their volunteering experience—
its rationale and successes.

people have it?

What part of it Significant parts of these dtructures are almost entirely invisible in terms
is not? of dominant cultural assumptions and discourse.
Why do some Unearned privilege, frequently intertwined with colonial and White

supremacists” histories.

Why is that
compounded?

The dominant narrative serves many organizations' bottom lines and
many students’ professional development desires. The people harmed
by it are frequently silenced, and the harms are often not immediately
obvious.

Note. Adapted from “Community-Engaged Scholarship, Knowledge, and Dominant Discourse: A
Cautionary Tale From the Global Development Sector” by E. Hartman, 2017a, Journal of Leadership
Studies, 1101), p. 63.



21NNy a)uUYapu} s1eak 07 01 01 a1 1afold Sjeipawiw| swil
jusWIBAOW
ay3 (buiysenbs Appualiaapeul
Agay) buizneneaing ssan0id Buo| isiapjoy Alunwwod Sasned 1001 ssaippe
PIOAE pUE SJUDUISAOW 1amod Buibus|jeyd | uo sjuIeIISUO) jeINDNAS 10 ‘Jnoge a1ednps sabuajjeyd
s31doad aununu 03 abua)jjey)d {Alje21dKy) sanjoAu| $S31ppe 10U $30(] ‘91eD1152AU JOU $30(] | pUe SISSUNeIM
Asuow
uey} a1o0w ABIausd [e1D0S U0 dAOW
pue PaaddNS—IUSWRAOL SUSWOM
‘s)yb11 uewiny ‘JUSWILOIIAUL diysisumo pasu
—sjuawaaow sadoad injiamod $9N5S1 }001 SISSAIPPY | pue uoRezZI|Iqow |ed07 a)eIpawL] SISSAPPY syibuans
s1ulesuod Ao1jod pue
dlens jeuonninsu; wuoga: 01 | djpy-yI9s enwins pue
[eqo|6 e uo JuRWdO[BAP PRISIUSD | JUSLUSAOW [RUORBUISIU| | SIINOS3I B0 azd|ejed abeyioys
-g|doad Jo 3DIAIS U] SHIOMISU pue ‘jeuoneu 01 Jioya Juswabeuew ssalppe 0} UONEeUIIO
Buibeuew-yas 333|202 0} 3)eINPI qeuoibal azjiqow | 1afoid e uy Anunwiwod juawabeuew $o11s160)
pue S1eAIDE $HIO0MIDU 35007 SUOI)|eOD peolg | 3Yl YUM SHIOM ODN aYL S3WNSSe QDN UL uondinsag
TR e o e g foon o uawudoasg () wawdopPAdq | .7 E et
S syuowanop s]dodd iy | swiaisAg djqeuleisns i€ ST Ayunwiwiod iz | aseyempuegeypyil |

Bupjuiy] Juswdolanag jo SUOIIRIDUID) SN0 S,UII0Y
Z°S Xog1001




TOOLBOX 5.3
Twelve Queries for All Partnership Stakeholders Advancing
Ethical Global Learning or FTL

1. Do stakeholders, including several and diverse community members, agree on
long-term mutuality of goals and aspirations?

2. Do all stakeholders understand the nature of partnership. commitments,
including whether the partnership is ongoing or time bound and under what
conditions or processes it might end?

3. Do community members have clear teaching and leadership roles, as well
as clear roles in driving research direction, process, and publication with fair
authorship rights?

4. Are vulnerable populations, such as children, cleatly protected through appro-
priate safeguards and relevant training for all individuals involved in the
partnership?

5. Do students’ same-age peers from the community have financially underwrit-
ten opportunities to participate in programming (in an accredited way)?

6. Interms of community impact, are the reasons for the partnership understood
and embraced by multiple and diverse stakeholders?

7. In terms of student learning, are the reasons for the partnership understood
and embraced by multiple and diverse stakeholders?

8. Do recruitment and other outreach materials serve an educative function,
shaping expectations for ethical engagement?

9. Do all stakeholders know whom to communicate with about what, through
what channels, at all times?

10. For all interested community members and students, does carefully selected
text and facilitated discussion support learning about responsible engage-
ment, cross-cultural cooperation, and growth in global community before,
during, and after community-campus engagements?

11, Isthe economicimpact of the partnership deliberately distributed among mul-
tiple stakeholders (e.g., community organization buildings where classroom
space is secured, local restaurants that host students and community partners,
and/or host families working with overnight programs)?

12. Do all stakeholders have access to information regarding financial commit-
ments and disbursements that support the partnership, along with oppor-
tunities to openly and critically discuss those commitments with the other |
stakeholders?




TOOLBOX 7.3
Develop 2 Comprehensive Orientation

Orientation Tip #1: Plan sufficient time to address all of the elements
adequately. Most immersive CBGL programs hoid multiple orientation ses-
sions prior to departure. It is also possible to communicate information to
participants and facilitate dialogue and learning online before departure.
Ideally, students participate in a credit-bearing predeparture course that pro-
vides academic and practical preparation for participation in the program.

Orientation Tip #2: Present important program information in writing.
Students will not remember everything that is said during orientation ses-
sions, and many of them depend on their parents for help.with prepara-
tion for the experience. Comprehensive and organized written materials
provide a resource to which students and their parents can refer. Written
materials can also limit institutionat liability.

Orientation Tip #3: Include team-building activities in the orientation
program. Participants will need to rely on each other and work together as
soon as they arrive in the host country. Providing opportunities for students
to get to know each other and build trust is a vital component of the pre-
departure orientation. Team-building activities may include the following:

. Participating in a local community engagement project as a group

. Completing a ropes course or similar activities

. Planning and implementing fund-raisers for the program

. Social gatherings related to the host culture (e.g., preparing and
eating foods common to the region, celebrating a holiday)
Developing a group agreement (see Toolbox 7.4)

- Doingascavenger hunt related to the host country and program (i.e.,
participants work in groups td find specific information, resources,
and supplies)

. Engaging in face-to-face or web-based dialogues, research, and
reflection activities

Crientation Tip #4: Plan refiection activities to surface the participants’
values, assumptions, and expectations. (Examples are offered throug h-
out this book.)

Orientation Tip #5: Invite guest speakers who are or have significant experi-
ence in the host community to talk with participants about aspects of the
culture and history, community issues, or academic focus of the program.




TOOLBOX 7.5

Facilitating a Group Agreement

Process - :

" |ExamplePrompt - . . - o0

Facilitator Comments . -

Ask participants to
brainstorm individually
about times they flourished
or felt constrained through
group membership.

“Think about a time you were in a group and
it did not go well. What were some of the
issues?”

it's often easier for people to think about a
negative group experience than a positive
one.

Develop statements for the
group agreement.

“Now let’s each come up with some
statements that would address those issues”

Try to stay fairly quiet at this point. The actual
wording matters; the group will take more
ownership if statements are in their words.

Have each participant share
their statements, clarifying
mearning.

“Tyrone said, ‘Respect each other/ and Laura
said, ‘Don’t oppress anyone! Are those the
same? How are they different? How would
those look as actions?”

There will often be a lot of overlap in their
ideas. Point that out to begin building
consensus.

Decide what the leadership
wants to contribute to the
list.

“Having led CBGL trips in the past, | have
learned one statement that we've found
helpful is ‘be on time'; is that something we
could all agree on?”

This can be a great place to insert critical
ideas that the group may not think of
independently, yet it is also vital that the
students understand they are empowered to
question and discuss all proposed ideas.

Develop a final list of 8 to

“So, here’s what we have:

Itis vital to build consensus at this point.

10 statements. Honor confidentiality The group can strike statements, revise the
Show respect wording, combine ideas, and so forth to get
Stay aware of your privilege there, but everyone should buy in.
Be on time

Take a vow. “Let’s all write down the group agreement. Each member needs to feel that he or she
Now, raise your hand if you agree to abide by | has made a public commitment to the group
this document” agreement. Another option is signing it.

Revisit the group “Today, we had a tough day. Let's take alook | Use the group agreement as a tool for

agreement regularly.

at our group agreement and see how we are
doing at upholding it. Is there anything we
need to add or change?”

checking in on team dynamics. Ask the
students to assess how they are doing
individually and together at u pholding it.
Revise and amend as needed.




